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Disclaimer: Limitations on the Distribution, Use, and Scope of 
Visiting Team Reports 

 
It is the policy of the ISACS that this report be treated as a confidential document. One electronic 
copy has been submitted to the president of ISACS for review and subsequent approval by the 
ISACS Accreditation Review Committee. Two hard copies and one electronic copy have been 
sent to the chief administrator of the school. Beyond this distribution, no one – including the 
visiting team leader and other members of the visiting team, the Accreditation Review 
Committee, and the ISACS Central Office – is authorized to release any of the information 
contained in this report without the express approval of the chief administrator of the school. 
 
This report is intended for use by the administration, faculty, and governing body of the school. 
Appropriate use includes release to the larger school community, if done so in an accurate and 
balanced manner. The report is not written for the purpose of providing a public relations 
document. If a school uses the report in a manner that misrepresents or distorts its contents or 
purpose, the school will be subject to corrective action by ISACS. 
 
The charge of the ISACS visiting team was to determine the actual situation as it existed in the 
school, its program and its procedures, and not to pass judgement on the professional personnel 
involved. Hence, this report is an objective description of circumstances as they appeared to 
trained and experienced educators. Any use of this report as an official assessment of a staff 
person’s professional competency would be in violation of the professional ethics under which a 
school evaluation is conducted.  
 
Any recommendations on safety issues should be addressed as soon as is feasible: While the 
ISACS team may comment on conditions related to safety, the report is not to be construed as 
substituting for periodic inspections of the facilities as required by law and by principles of good 
practice in risk management gleaned from professional counsel to the school. 
 
The members of the visiting team voluntarily reflected their professional judgment in arriving at 
the conclusions reported in this document. They are willing to support the thoughtful evaluations 
that they have made, provided the report is used appropriately. They are not to be held 
accountable for an injudicious or unauthorized use of this document.  
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 



 

Detroit Waldorf School                                                               ISACS/AWSNA Visiting Team Report 
April 2017 

4 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 



 

Detroit Waldorf School                                                               ISACS/AWSNA Visiting Team Report 
April 2017 

5 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Detroit Waldorf School                                                               ISACS/AWSNA Visiting Team Report 
April 2017 

6 

Detroit Waldorf School 
ISACS/AWSNA Visiting Team Roster 

April 10-12, 2017 
 

ISACS Visiting Team Chair  
Mr. John Delautre 
Head of School 
Whitfield School (St. Louis, MO) 
 

Intro and Conclusion 
Purpose, Goals & Philosophy 
Climate & Moral 
Business/Financial 
Board of Trustees 
Buildings & Grounds 
ISACS Standards 
 

Ms. Hope Murphy 
Middle School Director 
Laurel School (Shaker Heights, OH) 
 

Student Services 
Language Arts 
Social Studies 
 
 

Ms. Tracy Edwards 
Interim Administrative Team Leader 
Spring Garden Waldorf School (Copley, OH) 
 

Faculty 
Personnel 
Health Care & Records 
Library Services 
Student Records 
AWSNA Standards 
 

Ms. Ingrid M. Gomez 
Accreditation Chair, Grades & HS Practical Arts Teacher 
Chicago Waldorf School (Chicago, IL) 
 

Foreign Language 
Elementary Arts 
Eurythmy 
Physical Education 
 
 

Mr. Peter Kelly 
Middle School Head 
Academy of the Sacred Heart (Bloomfield Hills, MI) 
 

Enrollment, Marketing & Outreach 
Development & Alumni Relations 
Parent Community 
 
 

Mrs. Jennifer Pelc 
Teacher 
Forsyth School (St. Louis, MO) 
 

Mathematics 
Science 
Early Childhood Program 
 
 

Ms. Becky Richards 
Administrative Director 
Waldorf School of Louisville (Louisville, KY) 
 

Equity, Justice & Diversity 
Festivals 
Extended Care 
After School Programs 
Administration 
College of Teachers 
 

 
 



 

Detroit Waldorf School                                                               ISACS/AWSNA Visiting Team Report 
April 2017 

7 

 
 
 

Mission Statement 
 

The mission of the Detroit Waldorf School is to provide a rich and dynamic pre-K-8th grade 
Waldorf education to a geographically, racially, and socio-economically diverse student body in 
Detroit and Southeast Michigan.  The Detroit Waldorf School is a community dedicated to 
helping each child develop his or her full human potential: clear, creative thought and expression, 
balance and compassion in feeling, and conscience and initiative in action.  Waldorf education 
fosters the development of free-thinking, moral, and self-confident individuals who lead 
successful and inspired lives. 
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The history of the Detroit Waldorf School (DWS) reflects the vision and commitment that 
characterizes the institution today. Founded in 1966 as a Waldorf kindergarten in the basement of 
a church, the following year the school’s original patron donated to DWS a large, historic 
building, formerly a girls school, in the midst of the affluent Indian Village section of the city. As 
the school grew over the next decade, it added a high school and opened a Waldorf teacher-
training program to help staff the young institution and spread the educational philosophy of 
Rudolf Steiner. 
  
Inevitably, over the coming years the school’s fortunes mirrored those of the city, whose 
economic and social fabric was weakening. The school closed its high school program in the 
1980s, the teacher-training function was moved to New York, and the board contemplated 
following Detroit’s other independent schools to the suburbs. The school’s admirable decision to 
stay in Detroit has provided a profound benefit to the children of the area; it also determined that 
the successive years would be challenging ones. The financial crisis of 2008 – 2009 capped a 
period of enrollment decline that saw the student body reduced from 200 to 120 and threatened 
the school’s existence. The years of recovery that have followed comprise a tale of 
resourcefulness and grit. By combining grade levels, reducing staff, and implementing a net-
tuition discounting approach to student recruitment, DWS has more than survived and today 
boasts its largest enrollment in its history. With 240 students and having returned to single grade 
classrooms, the school is taking on the proportions and practices of a typical independent day 
school. Its early grades have waiting lists, and the community’s diversity is a source of pride and 
strength. One of the very few non-public school options in the city of Detroit, DWS is today 
indeed a beacon of child-centered of education. 
  
Over the course of our time there, the ISACS/AWSNA Visiting Team was continually impressed 
by the warmth of all the school’s constituencies and by the commitment of the entire community 
to the Waldorf educational philosophy. The democratic and holistic ideals of this approach 
pervade the practice of all concerned and are evident among the trustees, the faculty, and the 
students. This is a school where children are lovingly led into intellectual, spiritual, physical, and 
artistic growth by competent professionals. And though the community must continue to address 
the challenges of growth and financial limitations, and to learn from the practice of other 
independent schools, there is no question that its ultimate success will derive from the ennobling 
experience of its students.  
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General Appraisal 
 
As one of the ten original Waldorf schools established in America the Detroit Waldorf School 
(DWS) views itself as a standard-bearer of Rudolf Steiner’s original educational vision and 
practice. Reference to Steiner’s work is frequently heard from the school’s administration, 
faculty, and trustees, and the tradition’s commitment to the developmental needs of the whole 
child, intellectual, emotional, physical, and spiritual, is indeed a constant preoccupation of the 
school’s teachers and staff.  
 
At its core, the goal of instruction at DWS is meant always to be experiential; that is, making full 
use of a child’s senses and kinetic potential in the delivery of every lesson whenever possible. 
Accordingly, the arts, in the form of drawing, painting, music, “handwork,” and movement 
(eurythmy), are integrated into all academic disciplines from early childhood through eighth 
grade. A concerted effort to introduce the students to beauty is evident in the treatment of all 
academic subjects. The intended result is the inspiration of lifelong learning in every child, and it 
is hard to imagine that this goal is not achieved in the minds of most DWS students. 
 
Among the unique elements of a Waldorf education at DWS is the practice, whenever possible, of 
enabling the same class teacher to lead the same student group from grades 1 through 8.  All 
students also study violin beginning in grade 3 and study multiple foreign languages starting in 
grade 1. The inclusion of handwork, which denotes knitting, cross-stitch, and sewing, in addition 
to woodworking, exemplifies the school’s commitment to hands-on instruction, a practice whose 
intellectual benefits have been confirmed by modern neurological research. The students also 
enjoy outdoor recess several times during the school day in all but the harshest weather.  
 
The values that govern this community of learners are the academic, the artistic, and the practical, 
and its faculty appear dedicated to each category in a meaningful way. Throughout the 
curriculum, which addresses the traditional subjects of math, science, language arts, history, 
geography, foreign language, physical education, music, and the arts, there is a commitment to 
depth over breadth. The lofty goals of the student experience at Detroit Waldorf School 
necessitate that the faculty seek to grow in their own professional competence constantly, and 
there are few approaches that prize certification in the original tradition and ongoing professional 
development more highly.  
 
Last, it must be said, that the school’s commitment to diversity, of all types, in the student and 
faculty bodies is clearly a philosophical and practical priority and an indispensable element of the 
DWS experience. The school’s belief in the real gifts that all human beings possess is made clear 
in its dedication to all of the school community’s, and Detroit’s, citizens.  
 
The school’s mission statement was reviewed by faculty, staff and parents in 2015 and 
subsequently revised.  
 
Because of the unique nature of the Waldorf curriculum it is inevitable that questions would arise 
from prospective families and even current ones regarding the transition of the school’s graduates 
into other kinds of schools following 8th grade. This situation presents an important opportunity to 
demonstrate, with both qualitative and quantitative data, the success of DWS alumni to all of the 
school’s constituencies. 
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Commendations 
 
The ISACS/AWSNA visiting team commends the Detroit Waldorf School for its: 

1. Proud commitment to the educational vision of Rudolf Steiner and the tradition he 
inspired.  

2. Preservation of the elements of experiential education that includes handwork, 
woodworking, and physical activity. 

3. Integration of the arts and the pursuit of beauty across the curriculum.  
4. Dedication to diversity as a core social and educational value.  

 
Recommendations 
 
The ISACS/AWSNA visiting team recommends that the Detroit Waldorf School: 

1. Develop ways to demonstrate the success of DWS graduates in high school and beyond 
(see Major Recommendation 2). 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 

School Community – Faculty 
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General Appraisal 
 
The faculty of the Detroit Waldorf School are responsible for the education of the children, 
fostering a healthy working relationship with parents, and participation in the practical work of 
the school. This work is accomplished through professional development, attendance at college 
meetings, mentoring, participation in school committees, and education of parents at conferences 
and class meetings. 
 
The faculty meetings are led by the faculty chair who is selected by the College of Teachers. The 
faculty chair prepares the weekly agenda and leads the weekly meetings; the chair also serves the 
work of the faculty through participation in the College of Teachers, the Administrative Council, 
and the Board of Trustees. The weekly faculty meeting plays an integral role in the life of the 
school through pedagogical study, child study, committee work, and planning. The current faculty 
meeting structure does not include meeting time for the grade level faculty to address 
programming and the needs of the students.  
 
All faculty members play a role in committee work at the school. The survey of the faculty 
indicated that the level of satisfaction with committee work is not high. 
 
Commendations 
 
The ISACS/AWSNA visiting team commends the Detroit Waldorf School for its: 

1. Decision to reinstate the role of Faculty Chair to facilitate the work of the faculty. 
2. Demonstrated commitment of the faculty to the mission of the Detroit Waldorf School 

and Waldorf Education. 
3. The collaboration of the faculty as a group and in their work in committees and with the 

other bodies of the school. 
 
Recommendations 
 
The ISACS/AWSNA visiting team recommends that the Detroit Waldorf School: 

1. Create opportunities for hourly teachers to be more integrated into the life of the school. 
2. Review the role of faculty in committee work to ensure there is no duplication of effort 

and that there is equity in committee responsibilities.  Include input from all faculty. 
3. Provide m training for faculty to implement policy and conduct committee work on 

behalf of the school.
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General Appraisal 
		
The role of parents at DWS has grown in recent years and has benefitted in particular from the 
creation in 2015 of a bona fide parents association, CHAT (Community, Hospitality, 
Appreciation, Thoughtfulness). CHAT has taken on projects around the school, such as the 
renovation of teacher work spaces, and the group has assisted in school events that affect the 
parent body such as New Parent Orientation. 
  
The school’s posture towards it parent body is inclusive in every respect and not least because 
parent education is paramount for the success of any Waldorf school. Parents are encouraged to 
volunteer in many aspects of the school’s life, and they serve on many of the school’s committees 
and the Board of Trustees, which currently includes two current and four alumni parents. 
Recently a Father’s Group was begun with good results. 
  
The school has been attentive to the needs of the parents especially in its response to the results of 
the constituent survey completed as part of the accreditation cycle; on line sign-ups for various 
parental activities is one example. The school has been transparent in its sharing of important 
information with the entire community including the minutes of board meetings and weekly news 
items pertaining to school business. The annual All-Community Meeting involves a “state of the 
school” update that extends to budgeting, enrollment, and changes in staffing. 
  
Prospective school families receive extensive orientation in the Waldorf philosophy and practice, 
but there is need for continuing education of the parents once they enroll their children in the 
program. Parents are invited to attend class meeting twice each year for this purpose, but a felt 
need for deeper parent education is apparent. 
  

Commendations 
  
The ISACS/AWSNA visiting team commends the Detroit Waldorf School for its: 

1. Responsiveness to parent needs as expressed in the constituent survey. 
2. Creation of an active parents association. 
3. Efforts to keep the entire school community apprised of school business. 
4. Commitment to parent education in the Waldorf educational approach. 

  

Recommendations 
  
The ISACS/AWSNA visiting team recommends that the Detroit Waldorf School: 

1. Discover ways to deepen the parent body’s ongoing understanding of its educational 
philosophy and the benefits conferred to graduates of the program. 

 
 



 
 

School Community – Enrollment, Marketing, Outreach: Local 
Community 
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General Appraisal 
  
Faced with an existential crisis in the wake of the 2008 – 2009 financial downturn, DWS 
refocused its energy on rebuilding lost enrollment and revenue. This challenge was made 
particularly difficult given the demographics and economic realities of the city, and the level of 
tuition the school charges: low by industry averages but high in the eyes of prospective families. 
The emergence of DWS from this crisis is a testament to the dedication and work ethic of the 
entire community. 
  
The school’s success is attributable to a vigorous approach to parent education during the 
admission process, dynamic leadership by the Enrollment and Outreach Director, wise board 
leadership, and an innovative approach to tuition discounting, the Accessible Tuition Program 
(ATP) . The school has also been very active, considering limits on staffing, in its efforts to 
connect with organizations in the wider Detroit community to raise awareness of its program. 
The school’s community service activity, attendance at local neighborhood fairs and library 
events, its choice of a popular guest speaker on parenting, and its presence in Detroit media are 
all serving to draw attention to DSW. The school would like to enlist its parent body more 
energetically in these outreach efforts. 
  
Given the special nature of Waldorf schools, a thorough exposure to the guiding principles 
Rudolf Steiner is needed as prospective families come into the admission process. Accordingly, 
the Enrollment and Outreach Director must devote significant time to these tours and 
conversations. Prime evidence of this dedication is found in the weekend tours that occur four 
times during the admission season. In addition, applicants to grades 1 – 8 must attend school for 
three consecutive days as part of the application process. The school’s admission materials are 
likewise thorough. The Outreach and Marketing Committee supports the efforts of the 
Enrollment and Outreach Director, and the school has established an effective presence on 
social media in recent years to bolster its visibility. Like most schools, DWS must rely heavily 
on the word-of-mouth endorsements of its current parents, and there is agreement that this 
potential could be tapped more fully. Gathering more data on the success of alumni will be an 
important tool toward this end (see Major Recommendation 2). 
  
The school keeps good data on annual inquiries, applications, and enrolled students, so there is 
ample proof of its success. Despite a fairly steady number of inquiries in the last three years, the 
school’s capture rate has soared, and the current enrollment of 240, 33% larger than just three 
years earlier, attests to the strength of the academic experience and of the community as a 
whole. There are now waiting lists for the Early Childhood and first grade programs. The 
Visiting Team was not able to explore the meaning of the school’s 85% average retention rate 
(lower than NAIS or ISACS averages) and that figure may represent an opportunity for greater 
success. 
  
There is no question that the ATP has been expensive, but it has also provided indispensable 
critical mass. The quest for more revenue dollars will continue to be a high priority for DWS in 
the coming years, and the practices of benchmark schools can add valuable input to this 
exploration.  
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There is no question that the addition of resources to the school’s admission efforts would 
surely lead to even more impressive results. Withal, there is a reasonable expectation that the 
school will continue to gain strength as the city of Detroit enjoys new life. 
 

Commendations 
  
The ISACS/AWSNA visiting team commends the Detroit Waldorf School for its: 

1. Success in weathering a serious enrollment and financial crisis and emerging with 
newfound strength.  

2. Innovative use of tuition discounting as a means to restore critical mass to the student 
body. 

3. Effective communication of the guiding principles of a Waldorf education. 
  

Recommendations 
  
The ISACS/AWSNA visiting team recommends that the Detroit Waldorf School: 

1. Quantify the need of greater resources for the school’s marketing and outreach efforts 
and plan to meet these needs. 

2. Increase its use of alumni data to educate all constituencies about the benefits of the 
school’s program. 

3. Find new ways to include its parents in its outreach and marketing efforts. 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 

School Community – Development & Alumni Relations 
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General Appraisal 
  
Like most independent schools DWS relies on fundraising to make ends meet, and the school has 
done well in its efforts of late, including the entire community in the process and benefitting from 
a vigorous grant-writing program. 
  
Development efforts hinge on three very public activities: the annual Walk-A-Thon, which raised 
$57,000 in 2016, the Spring Auction, which netted $85,000 in the same period, and the Annual 
Fund for which the current year goal is $30,000. The behind the scenes grant-writing efforts of 
the Development Office have also produced important funds for improvements to the physical 
plant in particular. Grant writing at DWS has brought in about $90,000 annually in recent years. 
The fact that over 90% of school families and faculty participate in annual giving speaks to the 
broad awareness at DWS of the importance of financial support for the school’s success. 
  
The school’s Development Director is currently working at 70% of full time, and this position is 
supported by an internal Development Committee whose role was not entirely clear to the 
Visiting Team. There is no board-level development committee. There is currently an effort to 
off-load major responsibility for the school’s three big fundraising events to the school’s parents 
to allow the Development Director more time to focus on other activities. Another boost to this 
area of the school’s life is the conversion, currently under way, from a single-user fundraising 
database to a cloud-based system which will help streamline development processes by keeping 
track of donor lists, contact information, and the distribution of solicitation and contact letters.  
  
Though development efforts at DWS have been successful, there is a general sense that an 
increase of resources to this area would increase the fundraising yield. Understandably, concern 
over the many needs of the school and the lack of resources for school programs generally have 
prevented an expansion of fundraising efforts. 
  
There is a growing awareness at DWS of the importance of alumni relations, but efforts in this 
area have been limited. The school’s fairly recent presence on social media has yielded good 
results, but there remains great potential benefit to the school community to be derived from this 
constituency. 
  

Commendations 
  
The ISACS/AWSNA visiting team commends the Detroit Waldorf School for its: 

1. Energetic activity in the area of fundraising that has engaged most of the community’s 
constituencies and yielded good results with limited resources. 

2. Decision to move forward with the implementation of the new database system. 
3. Ambitious pursuit of grant dollars. 
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Recommendations 
  
The ISACS/AWSNA visiting team recommends that the Detroit School: 

1. Prioritize the growing of resources for the school’s development efforts, especially in 
regard to staffing. 

2. Make plans to create a board level development committee to increase fundraising 
activity. 

3. Increase efforts to recruit alumni and alumni parents as potential donors. 
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General Appraisal  
  
Detroit Waldorf School is an institution that is evolving markedly with each passing year. It is a 
community driven by worthy ideals and an admirable work ethic, and the school’s success is 
testament to both. The school’s recent growth has brought new and exciting possibilities but also 
a stretching of resources that is felt in many quarters. 
  
The school relied on its own Survey Monkey instrument to produce feedback from its major 
constituencies about the level of satisfaction among parents, alumni, faculty, staff, and trustees. 
This approach to community-wide feedback, while very valuable, did not afford the school the 
benefit of benchmark statistics from other schools in similar situations, which would have added 
a dimension of insight. The school might also have chosen to include at least some current 
students in its survey, and more survey questions pertaining to willingness to support the school 
financially might have revealed some valuable information. 
  
The Survey Monkey instrument nonetheless revealed an accurate picture of the school today, its 
strengths and some issues to address. Generally, all constituencies embrace the mission and 
program enthusiastically and there is particular appreciation of the curriculum and learning 
environment, spirit of community, and the school’s commitment to the arts; the school also gets 
high marks for its communication with current families. In terms of concerns, the survey revealed 
an opportunity for greater attention to the math and science curriculum and to more 
accommodation to working families in the scheduling of parent-related activities. The faculty and 
staff survey results identified faculty-staff relations, committee work, and compensation as areas 
needing improvement. Regarding the latter category, part-time faculty were particularly vocal. 
And all the data suggest that the school’s employees are operating at or near maximum capacity. 
  
These issues are consistent with an institution that has recently begun to experience growth 
without a commensurate growth in resources. Critical mass has been achieved, but this increase 
has also put a strain on some processes: an inevitability when financial margins remain very tight. 
There is an abundance of shared commitment in evidence at DWS, but the resource (and 
consequent staffing) shortfall is also an ever-present reality. 
  
The school is doing well with what it has, and for the present good will and a sense of shared 
mission help to serve the school’s needs wherever an increase in funding is not available. The 
recent growth of the role of parents, to assist the school in planning activities, advocate for parent 
needs, and increase the sense of community among the parent body, is an example of the 
collaborative nature of the community. 
  

Commendations 
  
The ISACS/AWSNA visiting team commends the Detroit Waldorf School for its: 

1. Creation of a warm, inclusive community.
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2. Attention to all the school’s constituencies in its decision making. 
3. High level of satisfaction and support among its constituencies. 
4. Increase in the participation of its parents in school life. 

 

Recommendations 
  
The ISACS/AWSNA visiting team recommends that the Detroit Waldorf School: 

1. Take advantage of opportunities to learn from data collected by other ISACS and 
AWSNA schools. 



 
 

School Community – Equity, Justice & Diversity 
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General Appraisal 
 
Equity and justice are at the heart of the Detroit Waldorf School’s mission “to provide a rich and 
dynamic pre-K through 8th Grade Waldorf education to a geographically, racially and socio-
economically diverse student body in Detroit and Southeast Michigan.”  Since its inception 50 
years ago, Detroit Waldorf School has been seen in this community as a “beacon of light” 
fostering a sense of global citizenship in its families.  This diversity is represented in all of Detroit 
Waldorf School’s constituents: students, families, faculty and staff.  Detroit Waldorf School 
strives to acknowledge and reflect this diversity in programs and activities throughout the school.   
 
Through their Accessible Tuition Program, Detroit Waldorf School is able to make Waldorf 
education available to families from a broad range of socio-economic levels.  The school credits 
much of its increase in enrollment from 128 students in 2008 to 240 students in 2016 to the 
Accessible Tuition Program.  The school also credits its increased enrollment, specifically 
increased enrollment in students from more diverse cultural backgrounds, to focused and 
intentional marketing/outreach efforts. 
 
Detroit Waldorf School’s teaching faculty have begun a study around “Building Inclusive 
Schools.”  In this work, they will explore a more culturally responsive pedagogy, which brings 
intentionality around the use of specific identity markers pertaining to culture, race, gender, class 
age, and marital status. 
 
Detroit Waldorf School has sponsored a Black Lives Matters and Allies group at the school so 
students can talk about and explore issues of race, gender, ability and class.  This work was 
initiated out of a direct response from alumni, who reported lack of preparation in dealing with 
these concepts as they entered high school. 
 
Detroit Waldorf School, through its educational support program, strives to meet the needs of 
students with diverse learning abilities. 
 
Commendations 
 
The ISACS/AWSNA visiting team commends the Detroit Waldorf School for its: 

1. Commitment to making a Waldorf education accessible to a diverse range of students. 
2. Decision to take up study within the teaching faculty to raise awareness and 

understanding of diversity. 
 
Recommendations 
 
The ISACS/AWSNA visiting team recommends that the Detroit Waldorf School: 

1. Develop a cohesive school-wide model to be utilized by teaching faculty in raising the 
consciousness of how a more diverse student body is reflected in their curriculum. 

2. Work with the Board of Trustees (Finance Committee) to begin discussions of a 
sustainable tuition assistance model. 
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General Appraisal 
 
Detroit Waldorf School employs 18 full time and two part-time salaried faculty and staff.  In 
addition, the school employs 1 full-time and 26 part-time hourly employees. The personnel work 
of the faculty is delegated to two committees: the Personnel Committee and the Pedagogical 
Committee. The personnel work of the administration is delegated to the Director of 
Administration by the Board of Trustees. The administrative staff conduct self-evaluations and 
receive performance evaluations on a regular basis. The administrative staff also has funds that 
are budgeted for professional development. The evaluation of the Director of Administration is in 
the purview of the Board of Trustees. During the team visit, it was noted that the Director of 
Administration had not been reviewed. In February, the Director of Administration announced 
that she would be leaving the school in August. As of the visit, there was not a plan in place for 
succession. 
 
The school bylaws define the Personnel Committee as one of the standing committees of the 
Board of Trustees, with membership that includes a member of the board, the Administrator, and 
additional members from the College. The 2016-2017 committee membership includes the 
Administrator, two other members of the College, and a member of the faculty. The committee is 
responsible for all aspects of the hiring process from position advertisement through 
recommendation to the College of Teachers. Additionally, the committee handles other non-
pedagogical administrative tasks such as approving leave time, overseeing professional conduct, 
drafting contracts and letters of understanding, maintaining the Employee handbook and 
orientation. The Personnel Committee also implements the school’s Progressive Discipline Policy 
under the guidance of the College of Teachers. The committee is accountable to the College of 
Teachers and the Board of Trustees.  
 
The Personnel Committee has been challenged by an increased workload, especially in hiring of 
new employees. Additionally, while the committee has done some preliminary planning for an 
Employee Handbook revision, there are limited resources to complete this work. The survey of 
faculty indicated there was a reasonable consensus that policies and procedures “need revision, 
updating, expansion, and clarification.” 
 
The Pedagogical Committee oversees the professional development and performance appraisals 
of teachers. The membership for the 2016-2017 committee includes three members of the College 
of Teachers. The school has two main instruments for performance appraisals: internal 
assessments and evaluations from master teachers that are not part of the DWS faculty. The 
committee is responsible for meeting with reviewed faculty to review the evaluation and to follow 
up on recommendations. Annually all employees are invited to complete a self-evaluation that is 
reviewed by the Pedagogical Committee.  The Pedagogical Committee also assigns mentors to 
first and second year teachers and meets regularly with new faculty to identify and plan for 
support. In meetings with the committee and the subject teachers, it was noted that there is not a 
process in place for regular evaluation of subject teachers and early childhood assistants. It was 
also noted that there is not uniform mentoring or professional development support provided to 
part time subject teachers.
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The Pedagogical Committee is responsible for allocating the school’s professional development 
funds. The current budget allocated $29,000 for professional development in addition to the 
$8000 that is allocated to the Waldorf Institute of Southeast Michigan (WISM). Professional 
Development funding is used to support specific grades’ training, conferences, mentoring, 
evaluations, and training conducted at the school. Waldorf certification is supported through the 
relationship with WISM. 
 
In the last several years, faculty and administrative compensation were significantly revised and a 
parity salary schedule was established for both faculty and administration. In addition to base 
compensation, incremental salary is awarded for Waldorf certification, education degrees, and 
experience.  
 
Commendations 
 
The ISACS/AWSNA visiting team commends the Detroit Waldorf School for its: 

1. Standard of excellence in employing highly credentialed and Waldorf certified teachers. 
2. Strong collaboration between the Director of Administration and the College of Teachers 

in meeting the personnel needs of the school. 
3. Decision to increase compensation for faculty. 
4. Commitment to use of external master teachers to conduct faculty evaluations. 
5. Generous support of professional development for faculty. 
6. Demonstrated commitment to diversity in employment. 

 
Recommendations 
 
The ISACS/AWSNA visiting team recommends that the Detroit Waldorf School: 

1. Review the delineation of responsibilities and workload of the Personnel Committee. 
2. Develop a regular evaluation process for all employees, including the Director of 

Administration, subject teachers and early childhood assistants. 
3. Establish a practice for meeting the professional development needs of new subject 

teachers. 
4. Update the bylaws and practices to reflect the role of the board member on the Personnel 

Committee. 
5. Update the employee handbook to reflect current practices and establish a practice for 

regular review and revision of the employee handbook. 
6. Develop a plan to replace the Director of Administration.  
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General Appraisal 
 
At the Detroit Waldorf School, the seven language arts – movement, listening, speaking, visual 
representations, drama, writing, and reading – are taught in a holistic manner.   The philosophy of 
Rudolf Steiner, Jean Piaget and the developmental theories of more recent contributors to the 
field serve as the foundation of the developmental curriculum.  Earliest instruction comes through 
stories in class and exercises that launch the day in lower years.  Concepts are presented through 
narration, and generally analytic, cross-curricular teaching inspires creative expression and 
provides authentic literacy experiences. 
 
In the Lower Grades, first graders begin formal writing and reading through fairy tales and stories 
about nature.  Students learn letters as a result of immersion in stories, movement, verse, drawing, 
and music.  Early morning warm-ups reinforce those sounds and so do games played before the 
start of lessons.  By the end of the year, first graders create stories and read books.  They begin 
the school-wide tradition of performing a play for their parents, in this case based on a fairy tale.  
Second graders pursue the study of word families and learn early sight words.  Literature in the 
form of fables, stories of heroes and heroines, as well as nature stories inspire discussions. The 
class play calls for both choral and individual parts and thus deepens skills. Third graders develop 
an understanding of creation stories of the Middle East through literature of the Hebrews and 
Islamic folklore.  To develop a foundation for blocks on farming and house building, students 
read Native American tales and other world literature.  Students begin formal training in grammar 
and punctuation and demonstrate understanding through weekly paragraphs.  Fourth graders 
explore the Norse myths.  Class assignments like oral reports and reflective writings develop 
skills in sharing understanding.  They complete their first research project on animals which 
includes a diorama.  Fifth graders continue to study myths by reading those of other ancient 
cultures like India, Persia, Egypt, and Greece.  Grammar study expands to include all parts of 
speech and sentence structure.  The Educational Support staff evaluates each student to determine 
readiness for fluency in writing and reading.  With the rapid increase in enrollment, the 
Educational Support staff see a growing need to equip class teachers with the training to provide 
support to their students’ skill development in reading. 
 
In the Middle Grades, students read Roman literature beginning with The Aeneid and advancing 
to literature of the Middle Ages.  Students read a book a month, develop rhetoric skills through 
dramatic presentations, and strengthen writing skills through narrative compositions and 
expository essays.  Grammar instruction includes clauses and conditional sentences.  Students use 
their writing skills across disciplines by writing lab reports for science.  Writing in seventh grade 
builds skills in poetry while writing in eighth grade develops narrative skills through short stories.  
Students at both levels produce research papers and book reports, and eighth graders complete a 
final project.  They develop skills in debate and continue to develop their writing in their lesson 
books.   
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Commendations 
 
The ISACS/AWSNA visiting team commends the Detroit Waldorf School for its: 

1. Close alignment between development and skill building through the seven language arts.  
2. Strong and varied curriculum that highlights diversity through the variety of literary 

traditions and selection of biographies. 
3. Tradition of presenting a class play as a culminating experience at each grade level to 

share individual and class accomplishments with parents. 
4. Increased role of the Educational Support Program to identify and support students with 

academic challenges. 
 
Recommendations 
 
The ISACS/AWSNA visiting team recommends that the Detroit Waldorf School: 

1. Create an inventory of classroom and library resources that support or supplement the 
language arts curriculum. 

2. Develop a plan to evaluate and refresh the teaching resources. 
3. Provide professional development to class teachers so as to develop specialized 

assessment and remediation skills in reading and writing to meet the needs of the 
expanding student body. 
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General Appraisal 
 
In social studies throughout the elementary program, the cognitive, affective, and volitional 
capabilities of each student are nurtured through learning experiences that integrate academics 
with the arts.  The Waldorf philosophy permeates the lessons through artistic experiences that 
range from tactile and kinesthetic to auditory and visual.  Teachers use storytelling, drama, 
movement, recitation, and artistic experiences to build conceptual understanding and to enrich 
learning.  Students record the knowledge they acquire in their Main Lesson books.  Using artistic 
demonstrations and text, students reflect their understanding in addition to their growing skills.   
 
Social studies, closely integrated with language arts and other disciplines, covers broad themes in 
the Lower Grades.  In first and second grades, legends and stories of heroes offer valuable lessons 
where students process their understanding through drawing, writing, and drama. In third grade, 
students explore house building and farming.  In fourth grade, they discover their own community 
through a study of local geography.  In fifth grade they begin a study of ancient cultures while 
expanding their study of geography to the United States.  They consider how landscape 
influences the way people live.   
 
In the Middle Grades, students acquire a growing ability to think critically.  They recognize cause 
and effect and become keenly aware of issues of justice.  As young adolescents, they challenge 
authority.  Following Waldorf tradition, tying the curriculum to their development, teachers 
introduce sixth graders to patterns of human behavior including order and excess in ancient Rome 
and the Middle Ages.  In seventh grade, teachers capitalize on their growing awareness of the 
broader world and desire to make personal connections.  Using biographies of innovators and 
inventors, artists and theologians, teachers introduce the Renaissance, the Age of Exploration, the 
Scientific Revolution and the Reformation to consider how individuals have brought about 
change.  Challenging boundaries and developing critical thinking skills, eighth graders are ready 
to explore how revolution has transformed the modern world, culturally, politically, 
technologically, and socially.  The American Revolution, the Industrial Revolution, and the 
French Revolution provide evidence of those transformations. Geographical studies in sixth grade 
include North, Central, and South America; in seventh grade Europe and Africa; and in eighth 
grade Asia and the Middle East.  The selection of topics for geographical study do not always 
align with the content in history blocks.  Ties to topics in science and language arts strengthen 
and enhance concepts being developed in social studies.  
 
Students demonstrate their understanding through their reflections in the Main Lesson books as 
well as class plays at the end of each year.   
 
Commendations 
 
The ISACS/AWSNA visiting team commends the Detroit Waldorf School for its: 

1. Carefully articulated Waldorf approach to teaching social studies which is closely allied 
with student development. 

2.   Interdisciplinary instruction that deepens the understanding of social studies concepts 
through artistic and written demonstrations and links to units in science.
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3. The commitment to broadening student perspective through geography units on culture 
and the use of biographies that not only reflect the student body but also connect students to 
the content. 
4. Professional development of the class teachers to inspire engaging instruction on ancient, 
medieval, and Renaissance subject matter through the Waldorf Institute of Southeastern 
Michigan Program providing insight into upper level social studies teaching. 

 
Recommendations 
 
The ISACS/AWSNA visiting team recommends that the Detroit Waldorf School: 

1. Develop a scope and sequence of world geography that more closely complements and 
enriches the social studies blocks.   

2. Make an inventory of the school’s resources that support the curriculum to identify areas 
to develop. 

3. Create a process to add to the resources used by students in the classrooms and in the 
library. 

4. Evaluate the breadth of blocks in world history to determine if there are significant gaps. 
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General Appraisal 
 
Mathematics is taught in a purposeful way that honors the physical and emotional milestones of 
child development.  Lessons and materials are thoughtfully introduced and shared with the 
students.  Teachers follow and work with the same group of students as they move through each 
grade level.  This ensures mastery of the concepts and skills as they become more complex. 
 
Students work in a collaborative environment throughout the grade levels.  Teachers use ‘blocks’ 
or periods of time to instruct particular topics.  These are paired with the physical and emotional 
development of the students.  Three to five weekly skill lessons in each grade focus on various 
topics, or units, where students practice and acquire new knowledge.       
 
Early Childhood students experience mathematical concepts through story, song, movement, and 
the natural world.  Cooking, measuring, and the introduction to applying these skills practically 
are daily activities.  These skills are integrated throughout the learning and study of the natural 
world.  Students can be observed counting napkins, river stones, or wooden boxes.  They practice 
balancing by placing objects onto wooden blocks, making a ramp or road for miniature vehicles.  
Teachers continue to support and guide students as they practice and learn these important 
foundational math concepts.     
 
Lower Grade students learn about the quality of numbers and concepts of practical applications of 
the four fundamental operations (addition, subtraction, multiplication and division), then move 
into more complex lessons and topics.  Materials from nature are provided for students to 
manipulate and use when learning these concepts.  Teachers also give students practical life 
opportunities, such as using wood, hammers and string to build a garden.  Students use these tools 
to measure, construct and complete a task.  Problem-solving and critical thinking skills are 
integrated through this process.        
 
As Middle Grade students begin to prepare for high school, mathematics focuses on the 
understanding of the application of processes in life and problem-solving skills.  These include 
geometry, equations, introduction to pre-algebra, and the ability to formulate questions to ensure 
further understandings.  Materials such as compasses, rulers, and protractors are useful to students 
when learning practical skills.   The use of computers, calculators and technology tools are not 
made available to students in the upper grades.  Teachers maintain the balance of using tools, 
materials and concepts to the appropriate age of development.        
 
The mathematics curriculum supports the mission of the school.  It empowers students to 
challenge their curiosity and develop critical thinking skills.  Teachers guide the students through 
this process appropriately.    
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Commendations 
 
The ISACS/AWSNA visiting team commends the Detroit Waldorf School for its: 

1. Standard of mathematical pedagogy and curriculum.   
2. Decision to teach lessons and materials appropriate for the developmental stage of 

students.   
3. Link between teaching mathematical skills and concepts and understanding of nature. 
4. Teacher commitment to instruct students through eight years of learning.   
5. Student processing of learning and documentation of their understanding of mathematics 

concepts in main lesson books.    
 
Recommendations 
 
The ISACS/AWSNA visiting team recommends that the Detroit Waldorf School: 

1. Plan to train existing support staff to assist students who need support. 
2. Develop other assessment tools at each grade level to better prepare exiting students. 
3. Organize grade specific information meetings to provide a better understanding of the 

mathematics curriculum to parents.    
4. Incorporate appropriate skills of high school mathematics into current mathematics 

curriculum to help better prepare students.   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 

Curriculum - Science 
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General Appraisal 
 
Science is taught in a purposeful way that honors the physical and emotional milestones of child 
development.  Lessons and materials are thoughtfully introduced and shared with the students.  
 
The science curriculum supports the mission of the school.  It empowers students to challenge 
their curiosity, critical thinking, and embrace the natural world.  Teachers guide the students 
through this process appropriately.  Students are introduced to the study of life around them 
through stories, songs, and the immersion into the natural world.      
 
Students work in a collaborative environment throughout the grade levels.  Teachers use ‘blocks’ 
or periods of time to instruct particular science topics.  These are paired in conjunction with the 
physical and emotional development of the students.  The curriculum is designed to cultivate the 
student’s strong habit of mind, confidence, and understanding of their place in the world.  
Observation and time dedicated to the student’s immersion into nature is an essential component 
of the science curriculum.      
 
Early Childhood and Lower Grade students are physically immersed in the natural world and 
begin to understand their place in the world and in nature.  Students build their observation skills, 
connection to nature, and sense of place through recognition that they are in the world without 
any separation from it.  Teachers encourage students to learn through a progression of songs, 
stories, walks outside, and materials from the natural world.  It is important to recognize the 
metamorphosis of the student, as the teacher purposefully prepares lessons, topics and concepts in 
conjunction with this process.  Units such as farming are presented in third grade.  This is a time 
in development when the students are uncovering a new relationship to plants, animals, materials, 
and resources needed for survival.   Topics such as sustainability are also of great importance.  
Students begin to learn about water preserving resources and environmental awareness.  
 
As the students enter into the Middle Grades, they begin to study various topics in depth to 
further their understanding.  They now recognize that their relationship with nature is similar and 
also different in various ways.  Students learn more about themselves, the human life cycle, with 
particular reference to a beginning, middle and end. Study of the earth and its elements are topics 
for students in the upper grades.  Teachers set up demonstrations for the students to learn about 
particular concepts (physics, chemistry and biology).  These are useful ways for the students to 
experience how things work in the natural world and how certain variables can influence change.  
Students then document their understanding and findings in main lesson books.  Teachers provide 
opportunities for the students to discuss past lessons and how they are applicable to learning new 
concepts.  Students experience learning in a myriad of ways allowing for enduring 
understandings.   
 
The science curriculum supports the mission of the school.  It empowers students to challenge 
their curiosity, develop critical thinking, and embrace the natural world.  Teachers guide the 
students through this process appropriately.     
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Commendations 
 
The ISACS/AWSNA visiting team commends the Detroit Waldorf School for its: 

1. Standard of scientific pedagogy and curriculum.   
2. Decision to teach lessons and materials appropriate for the developmental stage of 

students.   
3. Deliberate link between teaching science concepts and immersion in nature. 
4. Teacher commitment to instruct students through eight years of learning.   
5. Student documentation of their understanding of scientific concepts.  
6. Renovation of the science lab for experiments and learning.     

 
Recommendations 
 
The ISACS/AWSNA visiting team recommends that the Detroit Waldorf School: 

1. Plan to maintain appropriate and current curriculum materials needed for instruction.  
2. Develop a middle grade student committee to keep track of science lab supplies and 

equipment.      
3. Provide professional growth opportunities for teachers. 
4. Provide afterschool and summer opportunities for science learning.   
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General Appraisal 
 
Detroit Waldorf students participate in a 1-8 language program that traditionally teaches both 
German and Spanish.  This language program seeks to develop in students an appreciation for 
other languages, cultures, and is complemented by experiences in the greater community like the 
German Day competition at the University of Michigan.  
  
Instruction in Grades 1-3 is mostly oral.  Reading and writing are introduced in the fourth grade 
and grammar in the fifth.  In the Middle Grades, grammar continues in a more complex manner 
creating dictionaries, books, and poems.  
  
In the Lower grades, German and Spanish have traditionally been taught in alternating blocks.  
Class activities in the early grades encourage learning language by imitation.  Students learn 
through songs, choral speaking, recitations, and games.  By the third grade, students are able to 
speak in simple sentences.  In the fourth grade, students begin to learn basic grammar rules, to 
take simple dictations, and to read what they have written, but movement and game playing 
remain an integral part of instruction.  As students progress through the Middle Grades, they 
develop a conceptual grasp of language.  
  
After many years of contraction, the language program has been rebuilt. Two full-time salaried, 
state certified teachers are teaching the entire curriculum. These two teachers participate and 
collaborate in the design of the curriculum. They have also benefited from different Waldorf 
teacher development courses, but lack of time prevents them from participating in a full training 
at the Waldorf Institute of Southeastern Michigan. 
 
Subject teachers (practical arts, foreign language, Eurythmy) meet on a weekly basis, but part-
time and hourly paid teachers may or may not participate in these meetings, since they are not 
part of their teacher load. For this reason, music and gym teachers are never present at these 
meetings.   
 
Another significant challenge of the language program is the paperwork that the two full-time 
teachers need to fill out since they are part of the shared-time program.  
 
Commendations 
 
The ISACS/AWSNA visiting team commends the Detroit Waldorf School for its: 

1. Enthusiastic and highly skilled foreign language faculty who have a strong commitment 
with the school and the curriculum.  

2. Continuing collaborative efforts to develop the foreign language Waldorf curriculum and 
to see their interconnection with the greater community in the city. 

3. Establishment of assigned classroom space and appropriate materials to support this 
work.  

4. Developmentally sound instruction that includes a wide variety of instructional activities.
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Recommendations 
 
The ISACS/AWSNA visiting team recommends that the Detroit Waldorf School: 

1. Actively pursue a regular avenue that increases communication between foreign language 
teachers, class teachers, educational support team and administrative staff.   

2. Strengthen the support given to subject teachers in terms of mentoring, companion 
teaching or speaking partners to ensure collaboration opportunities across the faculty.    

3. Actively research and pursue programs that provide Waldorf training that count towards 
maintaining the teachers’ state certificate. 

4. Explore ways to work with the administrative or volunteer staff to find support on the 
paperwork required for the Shared Time program.  
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General Appraisal 
 
The Fine Arts program at the Detroit Waldorf School includes regular, sequential, and 
developmentally appropriate experiences in drawing, painting, form drawing, and modeling, for 
students from the early childhood throughout the grade school.   
 
The understanding of the multiple effects that the activities of the Fine Arts have upon student 
development are well understood and consciously carried. The arts are keenly recognized and are 
used as a tool for problem solving, observation, and expression in many aspects of academic 
endeavor, enhancing cognitive development, refining will, and deepening insights into scientific 
concepts. 
 
Class and language teachers weave drawing, form drawing, and modeling into their teaching.  
Painting is taught by the class teacher or subject teachers in the middle school mostly through a 
wet-on-wet watercolor technique. Skills taught throughout the grades increase in sophistication 
and subtlety, evolving quickly and developing a meaningful repertoire of color language by 
Grade 8.  
 
Some challenges are the lack of confidence in some of the teachers, which hinders the range of 
experiences provided to the students. On the other hand, display space is limited.  
 
Commendations 
 
The ISACS/AWSNA visiting team commends the Detroit Waldorf School for its: 

1. Completeness and variety within the Fine Arts programs throughout the school, given the 
rapid growing enrollment and resource challenges.  

2. Strong and artistic staff, carrying a mature impulse for the importance of the arts, as a 
means of refining will and developing practical and strategic thinking.  

3. Initiative in the area of collaborative efforts across class teachers to strengthen each 
other’s weaknesses between different areas like fine arts or music.   

 
Recommendations 
 
The ISACS/AWSNA visiting team recommends that the Detroit Waldorf School: 

1. Research ways to establish a supply fee that supports both the fine and practical arts 
program of the school. 

2. Provide avenues to enhance the professional development of the recently hired middle 
school arts teacher.  

3. Explore creative ways to increase the visibility of the artwork improving current display 
boards and finding new-dedicated spaces for this purpose. 



 
 

Curriculum – Elementary Arts 
Handwork & Woodwork 
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General Appraisal 
 
The practical arts program at the Lower Grades includes handwork.  In the Middle Grades, 
woodworking and art blocks are introduced and rotated during the academic year. The school and 
faculty have assigned a special place to the practical arts in human culture. There is recognition of 
these activities as foundational in the development of a range of student capacities, developing 
acuity in the senses, stimulating discrimination of feeling, and appropriately engaging the will.  
Cultivating an appreciation for the world through the use of a great variety of skills that support 
the development of hand-eye coordination, organization, problem solving, and imagination.  
 
Practical activities are a part of the daily routine in the Kindergarten. A formal beginning to the 
practical arts program starts with First Grade handwork and continues to meet the children where 
they are developmentally.  By the Middle Grades, the students are challenged with more complex 
crafts.  

 
The woodworking and curriculum starts at Grade 6th starting with woodcarving simple tools. The 
skills grow in complexity by Grade 8 usually making projects that are needed by the school like 
benches or shelves.  
 
Both teachers in the handwork/woodworking program recently joined the school during this 
academic year, and they are part-time and hourly paid.  This constitutes a big challenge of the 
program since both teachers are not trained Waldorf teachers, and also very new to the school.  
 
Commendations 
 
The ISACS/AWSNA visiting team commends the Detroit Waldorf School for its: 

1. Continuing efforts to develop and maintain the practical arts within the Waldorf 
curriculum and to see their interconnection with the fine arts work of the school. 

2. Establishment of classroom space and appropriate materials to support this work.  
 
Recommendations 
 
The ISACS/AWSNA visiting team recommends that the Detroit Waldorf School: 

1. Review the consistency between the current school’s scope and sequence and the daily 
work done in each grade to establish a cohesive continuation of the practical arts 
curriculum that reflects the indications of Rudolf Steiner.  

2. Strengthen the support given to new teachers in terms of mentoring or companion 
teaching, as well to maintain access to teacher development funds. 

3. Look into efforts to create avenues to increase communication between part-time 
teachers, class teachers, and administrative staff.  

4. Explore ways to establish a supply fee that supports both the fine and practical arts 
program of the school.



 
 

Curriculum – Elementary Arts 
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General Appraisal 
 
The music program at the Detroit Waldorf School, both vocal and instrumental, is clearly 
conceived from Early Childhood through Grade 8. In the early childhood years, the children sing 
with their teachers throughout the day. Singing continues in every grade, and the lyre and 
pentatonic flute are introduced as the children’s first instruments in the First Grade. Recorder is 
introduced in the Third Grade, when children also begin instruction on a stringed instrument. 
 
The music curriculum develops in complexity through the grades, and music is commonly woven 
into the morning lesson by the class teacher accompanying language arts themes and in the 
Middle Grades with the study of physics.  
 
From Third Grade students are required to acquire an instrument: violins from 3 to 4, in Grade 5 
they may continue or switch to a band instrument.  From Grades 5 to 8 all students play in a 
string orchestra or the band.  Choir is also a requirement from Grades 5 to 8. 
 
The main challenge is the accessibility to instruments, many families cannot afford the renting 
costs and they are many obstacles that prevent students from taking private lessons.  
 
Commendations 
 
The ISACS/AWSNA visiting team commends the Detroit Waldorf School for its: 

1. Enduring efforts to develop, maintain and enhance the music program within the Waldorf 
curriculum. 

2. Establishment of classroom space and appropriate materials to support this work. 
3. Age appropriate and logically progressive designed music curriculum offerings that meet 

the developmental needs of the students. 
 
Recommendations 
 
The ISACS/AWSNA visiting team recommends that the Detroit Waldorf School: 

1. Look into efforts to create avenues to increase communication among part-time music 
teachers with the possibility of joining the weekly subject teacher’s meeting.  

2. Explore ways to support families with financial challenges that prevents them from 
renting an instrument and/or paying for after-school lessons. 

3. Support music teachers to attend a summer music conferences together, allowing these 
teachers to teach from the same knowledge and more easily work together to support one 
another. 
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General Appraisal 
 
Eurythmy is a unique art form that makes speech and tone visible in space, developing in the 
students a deep connection to music and poetry. Eurythmy deepens the Waldorf curriculum by 
helping the students to bring movement into their limbs.  This art form refines gross and fine 
motor skills, develops spatial and body awareness, expands social understanding, and helps 
develop flexibility and presence of mind. 
 
Eurythmy is widely taught only within Waldorf schools, and one of its great challenges is to 
convey its importance and appreciation to the parent body. On this regard, a notable strength of 
the program is that it has strengthened and built a positive perception by offering free Parent 
Eurythmy classes. This has also helped to build a sense of community.   
 
The Eurythmy room is appropriate for the subject but is not large enough for teaching a full class. 
In the near future classes may have to be split, which will add considerable costs to the program. 
 
Commendations 
 
The ISACS/AWSNA visiting team commends the Detroit Waldorf School for its: 

1. Highly visible, highly regarded and strong Eurythmy program that is also available to the 
entire community through assemblies and free parent Eurythmy classes.  

2. Establishment of assigned classroom space and appropriate materials to support this 
work.  

 
Recommendations 
 
The ISACS/AWSNA visiting team recommends that the Detroit Waldorf School: 

1. Work on resolve and find clarity about the cap number of students per class in order to 
identify when will be best to split or not split a large class, and also to identify the need of 
an assistant.  

2. Strengthen the support given to Therapeutic Eurythmy program area of the school, by 
exploring the possibility an additional Pedagogical eurythmist.  

3. Review scheduling to avoid conflicts between woodworking and Eurythmy classes. 
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General Appraisal 
 
The Physical Education program at the Detroit Waldorf School is designed to assure that each 
student has ample time for daily movement. Early Childhood students are active for much of the 
day in supervised, but unstructured, play. The program is structured to stress the physical, social 
benefits, and teamwork skills of a developmentally appropriate physical education approach. The 
program is also strengthened by the opportunity of having a fully trained Waldorf teacher in 
Spatial Dynamics.  
 
Students begin formal gym classes in Grades 2-8. The grade school gym program meets twice a 
week and is taught by a teacher trained in the Spatial Dynamics approach, which supports the 
Waldorf School mission and philosophy.  The Physical Education program promotes the 
fundamentals of physical fitness according to national standards developed by the President’s 
Fitness Council.  Gymnastic skills are taught in grades 4-8 with some aspects of aerial work that 
are performed to the community during the spring assembly.   
  
The gym is a main concern of the program since is very small, has maintenance challenges and 
with no bleachers, or locker rooms, the school can never host a basketball game. 
 
Commendations 
 
The ISACS/AWSNA visiting team commends the Detroit Waldorf School for its: 

1. School-wide support of physical exercise and daily movement. 
2. Willingness and flexibility in taking advantage of the community play areas as well as 

resources within the school. 
3. Commitment to provide a wide-range of developmentally appropriate activities and 

games. 
 
Recommendations 
 
The ISACS/AWSNA visiting team recommends that the Detroit Waldorf School: 

1. Find ways for the part-time Physical Education teacher to work in collaboration with the 
subject teacher’s team in order to pursue avenues that increases communication between 
subject teachers, class teachers, educational support team and administrative staff.   

2. With the support of the administration, explore fundraising possibilities in order to 
improve the gym and expand its capacity.   

 
 
 
 



 
 

Student Services – Assessment, Educational Support, Counseling & 
Guidance, Discipline 
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General Appraisal 
 
Assessment 
 
Assessments provide students, parents and teachers with information to oversee each student’s 
development.  Waldorf methods of assessment include qualitative and quantitative feedback from 
Early Childhood through Middle School.  The most critical aspect of any evaluation is the class 
teacher observation of academic and emotional growth.  Because class teachers stay with their 
class for multiple years, they see development over time and can share their observations with 
parents as students progress through the school.   
 
Class teachers use a variety of tools to assess students from classroom observations, to reading 
homework, spelling tests, class discussions, Main Lesson bookwork, and reviews of blocks.  
Through this work, teachers identify strengths and weaknesses and adjust lessons accordingly to 
meet student needs.  While teachers provide extensive feedback to students, they do not 
determine letter grade averages in the early grades.  Sixth through eighth graders earn percentage 
grades on tests and assessments and comments on artistic and written work.  Seventh and eighth 
graders earn letter grades at the end of blocks.   
 
Communication with parents includes two parent-teacher conferences, one in November and the 
other in March.  Parents also receive written narrative reports for kindergarteners through eighth 
graders at the end of the year.  Year-end reports are comprehensive and include social-emotional 
development as well as academic assessments on written work and class participation.    
 
In addition to class teacher evaluations, the Educational Support Program formally assesses 
students at key times in their development.  Kindergarteners are evaluated for first grade 
readiness, second graders are assessed to see if they have achieved developmental milestones, and 
seventh graders take Terra Nova, a nationally normed achievement test as a rehearsal for their 
preparation for high school.   
 
Educational Support 
 
With the recent growth in enrollment, the Educational Support Program has expanded to meet 
student need. The committee is in transition due to retirement, a new chair is being mentored to 
take over, and additional staff has been added on an hourly basis.  Class teachers refer students to 
this committee for observation, assessment, and support through skill building and remediation.  
Remedial work includes tutoring, social-emotional support, and various therapies such as art, 
Eurythmy, or speech. After receiving parent permission, the staff plans a child study in the Care 
Group, may recommend to faculty strategies to work with the student, or determine the need for 
an outside evaluation by the Detroit Public Schools or a private provider.  Staff may also consult 
with an Anthroposophical doctor to acquire additional insight into the child’s learning needs.  
 
Another responsibility of the staff is the scheduled assessments noted above:  first grade 
readiness, second grade skills and milestones, and seventh grade standardized testing.  
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Counseling and Guidance 
 
Through years of observation and interaction with students, the class teacher has the most 
thorough understanding of each child’s growth.  Additionally, subject teachers provide insight 
from their classes.  Teachers serve as student counselors.  They know both the child’s 
development as well as their family’s circumstances which inform their work in guiding each 
student in their care.  When concerns arise, they call on the Educational Support staff or the Care 
Group to assist in providing support.  In unusual circumstances, the school may decide to suspend 
or expel a student.   
 
A critical service provided by the school for eighth grade families is placement in high school. 
Students prepare for taking standardized placement tests and families participate in high school 
evenings to learn about the transition and hear feedback on how graduates adjust to their new 
schools.  The school aids students in the application process by collecting and sending transcripts, 
producing recommendations, helping parents complete applications, and practicing for 
interviews.   
 
Discipline 
 
Expectations for discipline are shared with the community in the Parent Handbook and the 
Employee Handbook.  The expectations meet the needs of individual students and the school 
community.  They align with the Waldorf philosophy of creating self-discipline, an aesthetic 
sense of rhythm and order and understanding of the consequences resulting from behavior.  
Student discipline involves three elements:  pedagogy, supervision, and behavior-management 
responses.  Several methods are used to encourage students to internalize expectations:  modeling 
positive behaviors and respect, providing limited options, redirecting when needed, problem-
solving and conflict resolution, strengthening communication skills, providing natural 
consequences, and improving self-esteem and building confidence.  Corrective action includes 
time out, removal from the activity including the classroom, assignment of work, detention, 
parent-teacher conference, and suspension.   
 
To build a healthy community, students know they should come to school well rested and ready 
to work, participate in all learning experiences, be courteous and respectful to all members of the 
community, be safe, help themselves and others to solve their problems, act in a calm manner, 
complete homework thoroughly, respect others and school property, share the playground, and 
clean up after themselves.  Behavioral expectations for school apply off campus as well.  
Negative behaviors that are not acceptable include vulgar language, malicious attitudes, lying, 
bullying and exclusion, biting or spitting, and hurting anyone physically.  Illegal substances and 
combustible substances and weapons or objects that can be used as weapons are banned from 
campus and school activities.   
 
If behavior warrants it, a teacher contacts the parent within 24 hours, meets with the parent and 
child (if appropriate), and develops a written plan for remediation depending on the age of the
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child.  The teacher may share the situation with the Care Group.  These meetings and the written 
plan for improvement are presumably shared with the Educational Support Chairperson, all 
teachers who need to know, the Faculty Chair, and the College Chair.  A plan for restitution is 
developed to repair damage whether physical, emotional, or spiritual.  Should all of the above 
steps fail, the school may suspend or expel a student who violates the code of conduct.   
 
Commendations 
 
The ISACS/AWSNA visiting team commends the Detroit Waldorf School for its: 

1. Regular and thorough assessment of students through a variety of perspectives which is 
shared with parents regularly. 

2. Eight-year partnership between the class teacher and students leading to deep knowledge 
of student development. 

3. Balance of teacher designed assessments with Waldorf assessments and a commercial 
assessment tool to capture skill development at specific times. 

4. Involvement of the Educational Support Program in the life of the school, not only 
evaluating and supporting students, but guiding faculty, and providing strong links 
between home and school on behalf of students who need their services. 

5. Clearly defined behavioral expectations shared by the community in the Parent 
Handbook and the Employee Handbook. 

 
Recommendations 
 
The ISACS/AWSNA visiting team recommends that the Detroit Waldorf School: 

1. Evaluate the use of standardized testing at middle school entrance to capture progress in 
academic skill development prior to this time and to use as a benchmark for the impact of 
the curriculum on middle school students. 

2. Prioritize support services to balance growing need with staff and resources available to 
meet the demand resulting from expanding enrollment, the cost of consulting with the 
Anthroposophic doctor, and the greater need for parent education. 

3. Determine family need for assistance in planning for high school: teaching students test 
taking skills especially for competitive scholarships.   

4. Identify processes regarding disciplinary actions that are school-wide to build a 
community understanding of responses to misbehavior. 

 
 
 
 
 
 
 



 
 

Student Services – Health Care & Records 
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General Appraisal 
 
The administrative staff oversees the school’s responsibility for meeting the safety and health 
care needs of the students. This work is initiated through parent completion of health and 
emergency paperwork. Health records are secured in the main office. Staff members are trained in 
First Aid, CPR, bloodborne pathogens, and EpiPen administration. First Aid supplies are kept in 
the office and in all classrooms. The school added an emergency intercom phone system and uses 
walkie talkies to communicate with the security guard and the Facilities Manager. The school has 
appropriate procedures in place for emergency planning and policies that meet or exceed state 
guidelines. Teachers are encouraged to request identification for adults who are picking up 
students but are not authorized on the student release form.  Newsletters and school-wide 
communication inform parents regarding issues related to student safety.  
 
The administration researched tools for streamlining all records and will soon be implementing a 
new cloud-based database that will offer increased flexibility for faculty, staff and parents. This 
database will reduce paper records, reduce parent enrollment paperwork, improve staff access to 
records, and increase flexibility in managing other areas of record keeping. 
 
In the parent survey, the comments about safety reflected both appreciation for the school’s 
attention to security concerns and recognition of the welcoming environment. Some parents 
expressed concern about increased traffic during pickup and drop off. The school opened a 
second entrance to alleviate some of the congestion.  
 
Commendations 
 
The ISACS/AWSNA visiting team commends the Detroit Waldorf School for its: 

1. Attention to changing state and federal laws. 
2. Decision to streamline the records process by implementing a new database. 
3. Strong commitment to safety training for all faculty and staff. 

 
Recommendations 
 
The ISACS/AWSNA visiting team recommends that the Detroit Waldorf School: 

1. Monitor congestion and safety during drop off and pick up to address safety concerns. 
2. Establish a plan to implement the new database, train appropriate individuals, and 

communicate changes to faculty, staff, and parents. 
 
 
 



 
 

Student Services – Library Services 
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General Appraisal 
 
Detroit Waldorf School has designated spaces for a student library and a faculty library. Both 
libraries were neglected for a period of years, but the school has designated a staff member to 
make the libraries more accessible to faculty and students; however, the hours per week the staff 
member is able to commit to the library are limited. The student library provides books and 
resources useful to enhance learning.  Books are organized by reading level and age-appropriate 
content.  New books have replaced some outdated books; however, these updates are a work in 
progress.  The school has begun the work of cataloging the books and plans to create a checkout 
system.  
 
The faculty library is useful for researching, finding books, and computer access. The book 
collection is growing, however, needs continued updating. In addition, the school has created a 
box of resources for each grade for faculty. In the faculty survey, it was noted that faculty are 
dissatisfied with the available computer equipment. 
 
Commendations 
 
The ISACS/AWSNA visiting team commends the Detroit Waldorf School for its: 

1. Decision to assign responsibility of the library to a designated member of the faculty.   
2. Commitment to culling, cataloging and renewing the resources available to students. 

 
Recommendations 
 
The ISACS/AWSNA visiting team recommends that the Detroit Waldorf School: 

1. Explore the use of volunteer resources to support the cataloging project in the student 
library and to expand access of the library for students and classes. 

2. Develop a plan for expanding the student and faculty libraries.   
 
 
 
 
 
 
 
 
 
 



 
 

Student Services – Student Records 
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General Appraisal 
 
Student records at the Detroit Waldorf School are both in electronic and paper form. The student 
records are comprised of alumni information, attendance, admission status, reports and files. The 
database is updated by the Enrollment and Outreach Director and the Administrative Assistant. 
The school has a secure storage area for archived records. All records are secured and access is 
limited to the appropriate personnel. 
 
The increase in enrollment has challenged the record keeping workload of the administrative 
staff. The administration researched tools for streamlining the records process and will be 
implementing a new cloud-based database that will offer increased flexibility for faculty, staff, 
and parents. The new database will reduce paper records, reduce parent enrollment paperwork, 
improve staff access to records, and increase flexibility in managing other areas of record 
keeping. Further, the school has hired a consultant to advise them in transitioning to the new 
database. 
 
Commendations 
 
The ISACS/AWSNA visiting team commends the Detroit Waldorf School for its: 

1. Decision to streamline the records process by implementing a new database. 
2. Use of the current database to project future enrollment activity.  
3. Attention to changing state guidelines in student records. 

 
Recommendations 
 
The ISACS/AWSNA visiting team recommends that the Detroit Waldorf School: 

1. Establish a plan to implement the new database, train appropriate individuals, and 
communicate changes to faculty, staff, and parents. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 

School Life – Festivals 
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General Appraisal 
 
In a Waldorf School, pedagogical festivals are held throughout the year, which coincide with the 
seasonal rhythms of the year as well as curriculum.  Festivals are celebrated with story, food, 
song and other age-appropriate activities and highlight the wholeness and connection of human 
beings with one another and with the earth itself.   
 
The pedagogical festivals are planned and held by the Community Life Committee and volunteer 
members of the teaching faculty.  Festivals are an essential part of the educational experience, 
emphasizing an opportunity to come together as a community with sense of wonder, reverence 
and gratitude. 
 
As a school community Detroit Waldorf School celebrates festivals pertaining to Michaelmas, 
Halloween, Spiral of Light and May Day.  Additional festivals are celebrated in the school by 
class as it pertains to the curriculum in a given year, such as: Rosh Hashanah, Yom Kippur, 
Sukkot, Day of the Dead, Thanksgiving, Diwali, Solstice, Advent, St. Nicholas Day, Hanukkah, 
Santa Lucia, Martin Luther King Jr.’s birthday, Chinese New Year, Hijra, Eid-Al-Fitr, Candlemas 
Purim, Passover and Earth Day.   
 
The school also holds monthly Grades 1-8 assemblies, hosted by a different teacher/class each 
month throughout the school year.  The hosting teacher/class chooses the theme of the assembly. 
 
Commendations 
 
The ISACS/AWSNA visiting team commends the Detroit Waldorf School for its: 

1. Commitment to educating the whole child, not just the intellect of the child through their 
participation in festivals. 

2. Continued exploration of bringing festival experiences to their classes, which have a 
direct connection not only to the curriculum, but also to the individual students in their 
class honoring the school’s diverse population. 

3. Understanding that participation in festivals offers an opportunity to include families in 
the life of the school. 

 
Recommendations 
 
The ISACS/AWSNA visiting team recommends that the Detroit Waldorf School: 

1. Develop formalized opportunities for the members of CHAT to be able to assume a more 
expanded role in executing festivals, freeing faculty to delegate necessary logistics. 

2. Create a Festivals Handbook, outlining the procedures around how existing festivals are 
held and who has responsibility for each.   

3. Create a Handbook geared toward educating the parent community, as many Waldorf 
festivals may be new to incoming families. 



 
 

School Life – After School Programs 
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General Appraisal 
 
The Detroit Waldorf School offers in addition to its Extended Care Program, a variety of 
activities for students as part of the school’s After School Program.  These are programs that are 
made available to students for an additional fee.  Current program offerings are led both by 
Detroit Waldorf School employees and individuals from outside the school’s teaching 
community.  Activities offered by Detroit Waldorf School employees currently include 
competitive sports teams for Grades 6-8, non-competitive sports and music classes.  Independent 
offerings include chess club, Brain Games and archery.   
 
All proposed independent (led by non-Detroit Waldorf School employees) After School Program 
offerings are approved by the College of Teachers to ensure an environment and instruction 
methodology that is consistent with the philosophy of Waldorf Education. 
 
The offerings have been very successful and well attended.  The enrollment in the After School 
Program is coordinated by the Administrative Assistant for a consistent process, for convenience 
for parents and for a smooth transition for children between the Extended Care and After School 
Programs.   
 
The After School Program Coordinator and Athletic Director oversee competitive sports, an 
important pedagogical element for Middle School students.  The emphasis in these programs is in 
enhancing skills and physical conditioning.  Participating families independently fund these 
programs through registration fees.  Competitive sports allow the DWS to interact with the 
community at large.   
 
Commendations 
 
The ISACS/AWSNA visiting team commends the Detroit Waldorf School for its: 

1. Standard of commitment to Waldorf educational philosophy, even in inviting 
independent instructors to offer after school activities. 

2. Decision to continue to meet the needs of their students by offering age-appropriate after 
school activities for students with diverse areas of interest. 

 
Recommendations 
 
The ISACS/AWSNA visiting team recommends that the Detroit Waldorf School: 

1. Plan to expand future offerings to build a culture of children who want to regularly attend 
a variety of after school programs. 

2. Explore the development of after school offerings that scaffold the students work during 
the regular school day school day such as accelerated learning opportunities in math for 
Middle School students. 

3. Explore a more expansive use of newly acquired outdoor space for after school offerings 
which may contain an element for inclusion of the community at large or in a community 
service capacity such as community gardens.



 
 

Specialty Areas – Extended Care 
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General Appraisal 
 
The Detroit Waldorf School provides an Extended Care program for families who need care for 
their children before and after regular school hours.  This is a value-added service that is highly 
regarded and necessary to meet the needs of the parent community.   
 
An Extended Care Coordinator was hired to oversee Extended Care programming and employees 
creating a more structured program offering a wider variety of activities.  The program serves 
approximately 55-75 students in all grade levels.  The program holds true to Waldorf 
philosophies in its programming and structure bringing developmentally appropriate activities for 
the students.  The schedule includes indoor and outdoor free play, indoor activities and a healthy 
snack.   
 
Under the guidance of the Extended Care Coordinator, Detroit Waldorf School for the first time 
in many years, offered a summer camp program in the summer of 2016, as well as camps during 
scheduled school breaks.  The school has a goal to offer limited camps in the summer of 2017, 
working to expand the variety of summer camps being offered in the future.  These camps will 
work toward pedagogical goals as well as have a financial benefit. 
 
Commendations 
 
The ISACS/AWSNA visiting team commends the Detroit Waldorf School for its: 

1. Ability to provide this program as a response to the needs of the families enrolled in the 
school. 

2. Commitment to adhering to the Waldorf philosophy in the programming as an extension 
of the school’s pedagogy. 

3. Reinstating camp offerings as a way to meet pedagogical goals, honor the needs of 
parents, and positively affect Detroit Waldorf School’s budget. 

 
Recommendations 
 
The ISACS/AWSNA visiting team recommends that the Detroit Waldorf School: 

1. Explore an opportunity to expand the program to have more of a positive financial impact 
for the school. 

2. Explore additional programming, to specifically meet the needs of the Middle School 
student. 

3. Develop an enrollment process to allow families to pre-register for Extended Care, while 
maintaining the ability to make space for “drop-ins”. 
 



 
 

Specialty Areas – Early Childhood Program 
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General Appraisal 
 
The Early Childhood Program at the Detroit Waldorf School consists of a Parent-Child Program 
(1 to 3 year olds), Pre-Kindergarten (3 to 5 year olds), and Kindergarten (5 to 6 year olds).  Each 
program consists of students who engage in age specific opportunities that provide them with rich 
experiences outside of their home environment.  Individual growth, development, and the needs 
of students are of the greatest importance as they enter into their first understandings of the world 
around them.  The progression of the Waldorf programs ensures students will gain the skills and 
learning they need to move into the school age years.  
 
The Parent-Child Program provides an intimate, educational experience for families.  Teachers 
facilitate the relationship and partnership.  Parents are welcomed into the classroom and invited to 
engage in a variety of activities.  These include, but are not limited to, dramatic play with silks, 
small strollers, wooden vehicles, and table manipulatives.   During this exploration time, the lead 
teacher, parents and students are encouraged to visit the table to make crafts.  Fine motor skills 
are emphasized, and tasks such as sewing are done with the help of the parent.  Community snack 
is provided, as the students help to prepare oatmeal or muffins.  Teachers encourage conversation 
with parents about current topics of interest, such as the importance of play.  Teaching assistants 
spend time with the students as parents participate in adult conversation.  The nurturing, calm 
environment is conducive for a positive experience for parents and students.    
 
The Pre-Kindergarten classroom is a vibrant, engaging, and spacious classroom.  The students 
begin their day outside on the playground interacting with the natural world.  Stones, logs, and 
wooden structures provide students with the materials to create, using their imagination. Teachers 
use a ‘song voice’ to call students to transition inside to the classroom.  Students engage in 
‘practical life’ activities such as baking, felting, knitting, and setting the table for snack and 
lunch.  Jobs are made available to students to encourage responsibility and working together to 
help.  Teachers integrate the arts, music, movement (Eurythmy), language, science, and math 
skills in their work with the students.  Activities and lessons foster skills that are needed to build a 
foundation for learning.  Pre-Kindergarten students are joyful and excited to be part of the school 
community.  
 
The Kindergarten classroom represents a healthy balance of structure and play.  Students start 
their day with an outdoor morning circle.  The parents, caregivers, or other relatives are invited to 
participate.  The routine of gathering, singing, and holding hands together is predictable and 
encouraged for all.  Teachers use a ‘song voice’ to call the students to transition into the 
classroom.  Students are responsible for changing their shoes and putting their belongings away.  
This is a time for students to interact with each other.  Teachers monitor student progress, gently 
encouraging those who need reminders to stay on task.  Students then meet together for singing, 
finger-plays, and large body movements.  Teachers then excuse students to do their work at the 
tables.  The integration of arts, music, movement (Eurythmy), language, science, and math skills 
are evident in the lessons and activities.  Kindergarten students are recognized as a community of 
learners striving to build upon their strengths and challenges as individuals.  Teachers prepare and 
work with the students as they move forward into the school age years.   
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Students in all three Early Childhood Programs are nurtured and encouraged by teachers who 
facilitate their growth.  The mission of the school supports this experience for young students.  
The attention to providing each child with a gentle, loving, careful introduction to a world outside 
of their home is evident.  Students are learning skills and concepts that not only prepare them for 
the school age years, but for being able to perform practical skills to ensure success.  Parents are 
partners in their child’s journey through these programs and teachers facilitate the relationship by 
providing resources and support as needed. The early childhood years are essential for building 
the foundation for learning, self-awareness, social skills, and a love for the natural world.   
 
Commendations 
 
The ISACS/AWSNA visiting team commends the Detroit Waldorf School for its: 

1. Standard of excellence in providing its youngest students with meaningful and purposeful 
experiences.   

2. Decision to provide teachers with continued Waldorf training.   
3. Parent, student, and teacher partnerships in the early childhood years. 
4. Materials and lessons for the students in the Early Childhood classrooms.    
5. School-wide diversity in attracting young families committed to supporting Waldorf 

education.   
 
Recommendations 
 
The ISACS/AWSNA visiting team recommends that the Detroit Waldorf School: 

1. Plan to support the increasing enrollment of early childhood age students.    
2. Develop alternative parent education events to increase participation outside of school 

hours. 
3. Provide time for experienced teachers and assistants to have breaks for planning.    
4. Delegate committee responsibilities to share work and classroom responsibilities.   
5. Inform and educate current and incoming parents about Waldorf education to reduce 

attrition and ensure continued enrollment and support through the grades.    
 
 
 
 
 
 
 
 



 
 

Governance & Administration – Board of Trustees 
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General Appraisal 
 
One of the hallmarks of the Waldorf educational model is shared decision making, and this value 
is nowhere more apparent than in the governance of the school. Three concurrent bodies take 
responsibility for the school’s decision-making and practice: the Board of Trustees, the College of 
Teachers, and the Administration. A fourth body, the Administrative Council, is composed of the 
board president, the Administrator, the College chair, Faculty chair, and the Early Childhood 
director, and meets at least twice a month to sift issues and questions that arise in the normal 
course of school life but do not usually rise to the level of board concern. Though the 
responsibilities of these groups, as well as their memberships, overlap, it is clear that they work 
together in a very collaborative manner. 
 
The board of the Detroit Waldorf School deserves great credit for providing steady support and 
leadership through challenging times and especially since the economic downturn of 2008 – 
2009. While delegating supervision of the daily operations to the Administration, and of the 
academic program to the College, the board still retains the ultimate authority in matters of 
policy. Similar to most independent schools, the DWS board exercises its perennial responsibility 
of setting tuition and compensation levels, and approving the annual budget. The board hires and 
evaluates the Administrator, approves and oversees the implementation of the strategic plan, and 
guarantees that the school complies with all legal requirements. The board also ensures, by means 
of regular reporting, that the school adheres to the approved operational budget. They manage the 
school’s investments via the Finance Committee and, to a degree that surpasses many other 
independent schools, take an active role in the oversight of fundraising efforts and in the 
dispensing of financial aid through the Accessible Tuition Program. The Personnel Committee, 
composed of one board member who is not an employee of the school along with the 
Administrator and representatives from the College, manages decisions relating to the 
employment of new personnel and when needed the dismissal of current ones.  
 
Currently the board is composed of 13 members, five of whom are school employees; all are 
voting members except the Administrator. Potential candidates for board membership are 
solicited annually and new members are added throughout the school year as needed. Several 
important board members have returned to the board after years of non-involvement to provide 
significant stability to the governance of the school. There is agreement that a more systematic 
approach to board recruitment is needed as is a functional Board of Trustees Handbook that 
would aid in this recruitment. 
 
The term of office for members is three years, with a maximum of two consecutive terms, though 
the terms of three long-serving members have been extended by board resolution. Some non-
board members have served on board committees over the years and ad-hoc board committees 
have been chartered on occasion to address such issues as strategic planning. Board meetings take 
place monthly during the school year and are open to all members of the school community. 
Minutes of the meetings are made available for public review. The board approved a revision of 
its by-laws in 2015, and after an appropriately inclusive process it ratified a new version of the 
mission statement in 2015.



 
 
 

Detroit Waldorf School                                                         ISACS/AWSNA Visiting Committee Report 
April 2017 

49 

A major accomplishment of the board of DWS was the approval, in 2015, of a new compensation 
policy, designed by the College of Teachers, which significantly increased the salaries of full time 
faculty and staff. The creation of a new advisory board, which would meet less often than the 
Board of Trustees but could expand the school’s outreach and support in important ways, is 
currently under consideration by the board leadership. 
 
The practice of allowing school employees to serve as voting members of the board does not 
comply with the ISACS Standard of Membership E2 and needs to be justified to the 
Accreditation Review Committee. And though the ISACS Standards of Membership E3 and E6 
call for a continuous process of strategic planning, the board has not initiated a new plan since 
2007, though a revision of that plan, completed in 2010 after the financial downturn, was issued 
to address the school’s strategic needs until 2013. Similarly, the board has not formally evaluated 
the Administrator or completed a self-evaluation for several years (cf. Standards E10 and E11). 
 
Commendations 
 
The ISACS/AWSNA visiting team commends the board of the Detroit Waldorf School for its: 

1. Strong support of the school’s mission through a very challenging chapter of the school’s 
life. 

2. Success in maintaining an atmosphere of cooperation and collaboration in a multi-layered 
governance structure. 

3. Commitment to the notion of a “working board” at a time when a high level of 
involvement was required for the school’s success.  

4. Response to the school’s urgent need of improved faculty compensation. 
 
Recommendations 
 
The ISACS/AWSNA visiting team recommends that the board of the Detroit Waldorf School: 

1. Develop an effective board handbook. 
2. Carry through on the creation of an advisory board. 
3. Raise to top priority the development of a new strategic plan. 
4. Conduct a self-evaluation and evaluate the Administrator on an annual basis. 
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General Appraisal 
 
The Administrative Team of the Detroit Waldorf School is comprised of a Director of 
Administration, Enrollment and Outreach Director, Facilities Manager, Administrative Assistant, 
Business Manager/Accessible Tuition Coordinator, PT Development Director, PT Business and 
Enrollment Assistant, Extended Care and Camps Coordinator and Facilities Assistant. 
 
As most areas of the school have been affected by the rapid increase in enrollment over the past 
several years, the Administration may have felt the most direct impact, specifically, those 
working in the enrollment arena.  The Enrollment Director reports processing more than 60 
applications for the upcoming year.  This involves an arduous application process which includes 
initial tour, parent interview, multiple days of shadowing for the applying student, on-going 
communication with applying parents and coordination of schedules with faculty.  The 
department’s out-of-date database and limitations in technology create a process that is inefficient 
and in need of overhaul.   
 
The Marketing/Outreach committees has seen an increased level of positive Public Relations 
opportunities, most related to increased efforts around the school’s 50th anniversary over the past 
year.  The Wellness at Waldorf program began as a public relations opportunity and has 
developed into a community education/service program.  A community grant was secured to fund 
the project originally and has become so successful that the school has agreed to continue funding 
the program.  This department will be evaluating additional resources necessary in the coming 
year to continue to support the school’s growing enrollment. 
 
The school’s 12-year Director of Administration will be retiring at the end of the school year.  
The Board of Trustees will be formulating a succession plan in the immediate future to fill the 
spot. 
 
The position of Development Director is also being reviewed for the coming year for a potential 
shift from a part-time to full-time position.  As the school has expressed a need for an exploration 
of additional funding mechanism for the school, this evaluation seems very timely. 
 
Commendations 
 
The ISACS/AWSNA visiting team commends the Detroit Waldorf School for its: 

1. Cohesive interdepartmental working environment.  Each faction within Administration 
reported working in successful collaboration. 

2. Dedicated and long-standing Administrative Team. 
3. Capitalizing on the school’s 50th Anniversary to successfully increase public relations and 

awareness of Waldorf education in the community at large. 
4. Increasing enrollment to near capacity for the school. 
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Recommendations 
 
The ISACS/AWSNA visiting team recommends that the Detroit Waldorf School: 

1. Move forward in updating database and other necessary infrastructure to ensure 
efficiency. 

2. Explore other enrollment models, specifically for Early Childhood, to potentially 
streamline the enrollment process.   

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 

Governance & Administration – College of Teachers 
 

Detroit Waldorf School                                                         ISACS/AWSNA Visiting Committee Report 
April 2017 

52 

General Appraisal 
 
The College of Teachers upholds the pedagogical and spiritual responsibility for the school.  The 
governing body, made up of experienced teaching faculty members and the Director of 
Administration, holds much of the day-to-day decisions.  They hold the trust of the full teaching 
faculty to have a high level of discernment regarding future planning for the school.   
 
Within the College, the Personnel and Pedagogical committees are formed.  The primary work of 
the Personnel Committee is the hiring of new teachers.  Over the past several years, as the school 
has experienced a rapid increase in student enrollments, the Personnel Committee has devoted a 
significant amount of their energies in screening, hiring and orienting the new faculty required to 
serve the growing student body.  The primary work of the Pedagogical committee is to support 
teachers through mentoring, evaluations, assessments, and professional development.  The work 
of this committee has increased dramatically as the faculty increases.   
 
The College of Teachers is the “forward-thinking” entity within the faculty.  In addition to 
maintaining consistency in the rapidly growing and changing faculty, they are making space to 
gain a new understanding of existing programs.  This is evidenced in their current work around 
the Middle School program development, specifically math curriculum.  Detroit Waldorf School 
perceived preparedness for high school upon 8th Grade graduation.  This is also evidenced in the 
creative work of the Personnel Committee’s new substitute teacher structure when subs outside 
the community became scarce. 
 
The College of Teachers is also seen as a trusted entity by the parent community.  In meetings 
with members of CHAT (Detroit Waldorf School’s parent organization) parents expressed an 
openness and sense of accessibility with the College and confidence in this entity as a 
clearinghouse for answers to questions at all levels.  There is an observably strong and 
cooperative relationship between the College and the Board of Trustees and Administration.  This 
creates a cohesive decision-making process.   
 
Commendations 
 
The ISACS/AWSNA visiting team commends the Detroit Waldorf School for its: 

1. Standard of anthroposophical professionalism. 
2. Ability to remain accessible, while undertaking an extremely large volume of day-to-day 

tasks.  
3. On-going study within its meeting time and striving together on a path of personal 

development. 
4. Working intentionally and cooperatively with other governing bodies within the school. 

 
 



 
 
 

Detroit Waldorf School                                                         ISACS/AWSNA Visiting Committee Report 
April 2017 

53 

Recommendations 
 
The ISACS/AWSNA visiting team recommends that the Detroit Waldorf School: 

1. Move the Board of Trustees forward in creating a current strategic plan. 
2. Assess current structure to discern where changes may be made in increase efficiency in 

decision-making creating more space for higher level thinking and planning. 
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General Appraisal 
 
As in other areas of school life, responsibility for financial matters at the Detroit Waldorf School 
is shared by multiple committees whose missions and membership overlap. The ultimate 
authority for policy and decision-making lies with the board through the  Finance Committee; 
implementation of these policies is supervised by another body which meets weekly, the In-
House Finance Committee; and a third body, the Accessible Tuition Committee,  reviews the 
school’s financial aid process. 
 
The Accessible Tuition Program (ATP), initiated in 2008 – 2009, is credited with the enrollment 
growth that has restored the school’s critical mass and transformed its prospects for success as an 
institution. Since the inception of this program the student body has almost doubled. The 
principle behind the ATP is a formal negotiation between the school and families qualifying for 
aid that meets the needs of both parties. School employees are trained by the Accessible Tuition 
Committee to lead these conversations with parents, and the process has met with high 
satisfaction from parents and faculty, who appreciate the increase in student diversity made 
possible by this program. The success of the ATP has been periodically reviewed, and belief in its 
efficacy remains strong, even though the average DWS student currently pays about 60% of full 
tuition. The fact that annual tuition increases have been modest (about 1.5% for next school year) 
adds to the financial pressure on the budget and on fundraising efforts.  
 
The board’s Finance Committee has remained in very close touch with the needs of the school, 
and in recent years has managed revenue growth to the benefit of faculty base salaries 
(significantly) and the pressing maintenance needs of the physical plant. With this growth, the 
board has also added to the school’s capital reserves and continues to shepherd carefully the 
school’s small but important endowment. The school has met the ISACS minimum audit 
requirement of twice per septennial cycle and required a review in every other year; all of the 
audit reports reflect careful fiscal practice. The board’s process for creating the annual budget 
follows the usual independent school practice and timing with approval of the final draft in June. 
 
All of those responsible for the financial well-being of DWS, and especially the three committees, 
deserve credit for their resourcefulness and dedication. Thanks to their guidance the institution 
has survived a serious crisis and has restored critical mass to the student body. To be sure, 
challenges remain, and enrollment growth combined with slower growth in revenue have 
stretched the staff on several levels. There is clear need for an expansion of personnel in certain 
areas of the academic program as well as office staffing. Regarding the latter, the current level of 
support in the business office appears especially inadequate. On a larger scale, the board should 
continue its plans to project budgetary needs for the coming three to five years to ensure the 
school’s ongoing fiscal health and meet the expanding demands of a larger student body and staff.  
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Commendations 
 
The ISACS/AWSNA visiting team commends the Detroit Waldorf School for its: 

1. Frugal budgeting and careful use of resources.  
2. Prioritizing and improvement of faculty salaries. 
3. Creative approach to financial aid through the Accessible Tuition Program. 

 
Recommendations 
 
The ISACS/AWSNA visiting team recommends that the Detroit Waldorf School: 

1. Prioritize the addition of staffing support to the school’s business office.  
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General Appraisal 
 
Located in the historic neighborhood of Indian Village, the building and grounds of the Detroit 
Waldorf School comprise an important dimension of the educational experience offered here. The 
original wing of the school, constructed on four acres for the Eastern Liggett School for girls in 
1913, and the second wing, added in the early 1920s, are wonderful examples of the American 
arts and crafts esthetic, and all of the school’s spaces, classrooms as well as halls and public 
areas, are warm and interesting. Many of the original features, such as leaded glass windows, 
remain in place and create a unique atmosphere for the learning that takes place on these grounds. 
Redolent of European artistic influence, the building feels particularly appropriate for the 
Waldorf approach to education. 
 
Given the age of the physical plant however and the relative scarcity of financial resources to 
maintain it, this wonderful setting also presents a challenge. The school community nonetheless 
cherishes its 40,000 square-foot home and takes a team approach to its upkeep that includes 
monthly volunteer days each year to address appropriate maintenance tasks and simultaneously 
heighten awareness among the parent body of the needs of the facility. The Facility Manager has 
been in place for 21 years, knows every nook, cranny, and need of the plant, and is highly 
effective in assuring its safety and ongoing usefulness to the work of the school. All of the 
requisite safety inspections, pertaining to asbestos, lead paint, the playground facilities, fire 
safety, water and soil testing, have been duly executed on a regular basis.  
 
Thanks to an increase in revenue in the last few years and to the support of the board, many 
improvements have been made to the building and grounds. The roof, partially composed of slate, 
has received much needed attention; there has been major repair of stucco on the building 
exterior; acoustic panels have been added in strategic areas. Thanks to grant moneys secured by 
the development office, new windows and some storm windows have been installed to begin, at 
least, to improve energy efficiency. Some of the bathrooms have received upgrades, and new 
classroom furniture and flooring have been provided in some spaces. In terms of future work, the 
finance committee has now inserted a “place holder” for annual maintenance of the roof into 
annual budget projections. 
 
Work remains nonetheless, and the growth of enrollment increases the urgency of some of the 
school’s facilities issues. Moisture around the gym prevents the installation of a new floor, the 
electrical system requires an upgrade, most of the building’s windows are still highly inefficient 
from a heating perspective, some of the bathroom facilities are below standard, and a good 
number of the classroom  thermostats need repair. The school also has significant work to do to 
conform to the accessibility guidelines of the ADA.  
 
Clearly, the school is committed to improving the physical plant as resources become available. 
The board has agreed to support these projects financially, though the details of a three-year 
deferred maintenance plan have not been completed. This plan, along with complete 
documentation of the Facility Manager’s responsibilities, needs to be in place as this staff 
member approaches retirement. 
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Commendations 
 
The ISACS/AWSNA visiting team commends the Detroit Waldorf School for its: 

1. Prioritization of repairs and improvements to the physical plan as revenues have grown. 
2. Support of the work and vision of the Facility Manager. 
3. Inclusion of parent volunteers in the work of maintaining the building and grounds. 

 
Recommendations 
 
The ISACS/AWSNA visiting team recommends that the Detroit Waldorf School: 

1. Complete the planning of the three-year deferred maintenance work taking into account 
the financial implications for the annual budget. 
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Major Commendations 
 
The ISACS/AWSNA visiting team commends the Detroit Waldorf School for its: 
 

1. Dedication to the Waldorf educational philosophy and imaginative use of resources, 
amid both enrollment loss and growth, to maximize benefit to its students. In the face 
of many challenges and especially the stretching of resources, fiscal and human, your 
collective dedication to the DWS community and your guiding principles have prevailed.   

 
2. Aggressive recruitment strategy that has resulted in the near doubling of the 

school’s enrollment over the past 10 years. The school’s energetic outreach efforts and 
especially your implementation of the Accessible Tuition Program have preserved the 
availability of Waldorf education in the city of Detroit.  

 
3. Composition of a Self-Study document of high quality, transparency, and insight. 

The integrity and skill which the school community brought to the self-study process 
enhanced the work of the Visiting Team and will contribute to the school’s effectiveness 
for years to come. 

 
4. Embodiment of Rudolf Steiner’s educational philosophy for more than fifty years.   

The school’s dedication to the foundation of the Waldorf tradition has produced a unique 
quality of teaching and of shared responsibility for the community. That the study of 
anthroposophy continues to inform and guide the Board of Trustees, College of Teachers 
full faculty, and staff deserves much credit. 

 
5. Commitment to the local community, to the city of Detroit, and to the diversity, 

economic and otherwise, of the school’s constituents. Faithful to its original vision, the 
Detroit Waldorf School remains a beacon to the community, serving the children of 
Detroit when educational choices are few and other independent schools have left the 
city. We commend the school for its intentional focus on diversity, which is reflected in 
the student body as well as the curriculum. 
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Major Recommendations 
 
The ISACS Visiting Team recommends that the Detroit Waldorf School: 

1. Renew immediately its commitment to the strategic planning process. Given the 
rapidly evolving needs of both students and schools in the 21st century, it is essential to 
the vitality, relevance, and, ultimately, the success of our work as educators that we be in 
constant pursuit of excellence on every institutional level. A bona fide strategic planning 
process, which respects the input and derives benefit from all of the school’s 
constituencies, as well as those beyond the school community, will help unlock the full 
potential of a school whose passionate commitment to the growth of its students and to 
the quality of the society in which they will live cannot be questioned. There are 
opportunities, data, and financial resources within reach that will ensure the sustainability 
of your vision. A dynamic strategic planning process will enable you to discover these 
ideas and assets, meet your current challenges more effectively, and better accomplish 
your chief goal: benefit to your students. 

 
2. Demonstrate for its constituencies the true value and benefits of a Waldorf 

education, especially as it provides preparation for the high school experience of its 
graduates. Given the unique nature of Waldorf education, questions about your 
graduates’ experiences in high school are inevitable, sometimes even among the initiated 
but frequently among prospective parents. Similar to other ISACS schools, DWS needs 
therefore to develop a formal practice of tracking alumni through their high school 
experiences and beyond, of capturing this data, both quantitative and qualitative, and 
sharing it widely with all of the school’s constituencies. This process needs to begin even 
before your students leave DWS, with the gathering of anecdotes from graduates and 
parents about the impact of a DWS education. Data from Terra Nova testing, or some 
similar instrument, will enable you to compare student performances at DWS with your 
graduates’ experience in ninth grade and beyond, and to relate compelling stories that 
demonstrate the power of the Waldorf curriculum. The inclusion of alumni in your high 
school preparation events to share their stories and successes will do much to reassure the 
entire school community. This practice, applied consistently, will also help build loyalty 
to the school and is likely to assist in development work as well as marketing. 
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The DWS community welcomed the Visiting Team into their community with genuine 
hospitality, helpfulness, and an open mind. Every aspect of our schedule was well organized, 
starting with the previsit and dissemination of the Self Study to team members, and our every 
request was seen to efficiently once we were on site. The school deserves particular credit for the 
quality of the Self Study, which was thoughtful, thorough, and well written. In its composition the 
steering committee ensured that the description of the school’s program was accurate, and 
throughout there was admirable transparency about opportunities for improvement. The success 
of the self study process is especially noteworthy given the high level of activity in the school in 
the last few years and the staffing challenges the school has experienced during this period. 
  
The Visiting Team was composed of four ISACS representatives and three from the Association 
of Waldorf School of North America, and the dual accreditation nature of our visit provided 
valuable lessons for each group. The team worked together effectively, and we easily reached 
consensus on every point of discussion. Each member of the team quickly gained appreciation for 
the DWS community, its dedication to the mission of the school and its success in delivering that 
mission in the face of real challenges. We also agreed in our assessment of the opportunities for 
improvement that lie before DWS as it continues to gain strength. Though our Visiting Team was 
relatively small, we acquitted ourselves of the important tasks incumbent on us, and the 
examination of the ISACS and AWSNA Standards for Membership, conducted by the ISACS 
Team Leader and an AWSNA representative, in the presence of the DWS Steering Committee, 
was particularly thorough. 
  
Our visit concluded with the team leader’s reading of the Major Commendations and 
Recommendations before a good representation of the faculty and administration, and the content 
was well received.  
 
 


